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Abstract

The study explored the impact of English class
activities of EiA intervention schools on Bangladeshi
secondary level learrers’ motivation for learning
English and their rationale. The study was qualitative
in nature where total number of respondents was 90.
Data were collected from 80 secondary students and
10 English language teachers of ten secondary schools
of two different districts of Bangladesh. Data were also
gathered from classroom observation, focused group
discussion (FGD) with students and English teachers’
interview schedule. Eight students participated in each
FGD. Thematic analysis was conducted to carry out
the findings of the study. Findings showed that EiA
intervention schools' class activities play a very
significant role in motivating learners for learning
English. Study result also revealed that Bangladeshi
learners had different sources of motivation for
learning English like, for communicating purpose,
getting good job, using modern technology, upgrading
self status in society etc. In Bangladesh English is a
Sforeign language and several researches have proved
that learning a foreign language is not a very
comfortable task for our students. However the study
showed some light for the acceptance of English
language to the Bangladeshi learners.
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1. Study Background and Context

English is a global language (Crystal, 2003). The history of English
Language in Bangladesh is over 200 years old (Rahman, 1996). In
Bangladesh language issues are sensitive and sentimental which has a
near-unique history of sacrificing lives for protecting its national
language, Bangla (Hamid, 2006; Mohsin, 2003; Musa, 1996 &
Hamid, 2008-2009). The question about the status of English in
Bangladesh is crucial. In Qudrat-E-Khuda education commission
report English was considered second language in Bangladesh
(Ministry of Education, 1974). Later on National Education Policy
Committee report of 1997 entitled English as a foreign language in
the context of Bangladesh (Ministry of Education, 1997). Though
there exists a debate whether English is a foreign or second language
in Bangladesh (Rritish Council, 1986; Yasmin, 2005 & Kachru,
2005), there is no doubt that English is increasingly penetrating the
society and becoming widely popular (Hamid, 2008-2009). Again,
gradually English is becoming part of the socio-cultural system as it
has been used for years and for different purposes (Rahman, 2005).
English is a compulsory subject in the school curriculum of
Bangladesh (MoE, 1974; MoE, 1976; MoE, 1977, MoE, 1988,
NCTB, 1996; MoE, 2010) but the teaching learning scenario of
English is not satisfactory here. Generally students are afraid of
learning English and hardly participate in class activities. Classroom
language is mostly Bangla. English Teachers' performance is poor in
comparison to other subject teachers. Moreover, there is lack of
trained and skilled English teachers in Bangladesh as well (Maleque,
Begum & Hossain, 2004; Rahman & Begum, 2006 & Sadek, Ahmed
& Begum, 2006).

In Bangladesh various projects in different time periods introduced
innovation in English language teaching-learning but the desired
goals remain unachieved because of many problems. Very recently a
nine year project "English in Action" (EIA) has started working to
help 25 million people in Bangladesh improve their ability to use
English language for social and economic purposes (Woodward,
2010). The project introduced some innovative teaching learning
methods and materials for English language teaching-learning at
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primary and secondary levels of education. Research on the students
of the EiA intervention schools (Ashrafuzzaman, Babu & Begum,
2010; Rahman, Babu & Ashrafuzzaman, 2011) showed that these
innovative approaches of teaching-learning helped students to learn
English. The Current study explores students' motivation for learning
English in the light of innovative teaching-learning practices of the
EiA schools. Besides this the study also puts emphasis on the
pragmatic causes for which students want to learn English.

2. Rationale of the Study

It is important for the learners of Bangladesh to master English
language well because English gained the autonomy of an
international language for its increasing importance (Ministry of
Education, 1997). English is dominating in most international
corporations as well as in bodies such as the United Nations (UN) and
the World Trade Organization (WTO), as a result it is widely
accepted as a global language of communication (Nieber: 2010). If
the teacher can motivate the learners for learning English ultimately it
will be beneficial for the country. The current study explores the
impact of teaching learning activities of English lesson for students'
motivation on learning English. Output of the study would be helpful
for the teachers, trainers or ELT practitioners to reshape their
practices if necessary so that they can motivate their learners for
learning English. Motivation is an umbrella term involving a wide
range of different factors (Dormyei, 2007). Only teaching learning
activities are not enough to motivate learners properly for learning
English. Learners become interested to learn anything when they can
understand the importance of that thing. The respondents of the study
had some functional reasons for which they wanted to learn English.
The study identifies those causes from the learners' own perspectives.
So the study basically represents learners voice, feelings, thought and
aspirations. Findings of the study is helpful for the ELT teachers,
trainers and practitioners to understand learners' inert feelings and
logic regarding learning English. As a result they will be able to
select appropriate teaching methods and materials for teaching
English. As a whole they will be capable of thinking about teaching
English practically and in a learner centric approach. Moreover, the
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study represents a success story of teaching-learning of English which
could be considered a base of inspiration for the persons associated
with English Language teaching and learning.

3. Research Questions
The research questions of the study are-

« What are the impacts of teaching learning activities practised in
English classroom on students’ willingness for learning English?

o Why do the learners think that learning English is important for
them?

4. Method

The study had been carried out following the qualitative approach of
research. Data were collected from Monohordi upazilla of Narsingdi
district and Sadar upazilla of Rangamati district. Total ten secondary
schools (five from each upazilla) were selected in purposive way. For
data collection semi-structured observation schedule, Focus Group
Discussion (FGD) guideline for the students and semi-structured
interview schedule for the English teachers had been used. Twenty
English lessons were observed to explore the classroom teaching-
learning activities. Total number of respondents was 90. Ten FGDs
were conducted with the students. Number of participants in each
FGD was 8 with gender balance. For triangulation of data collected
through class observation and FGD, 10 English language teachers (1
from each school) were interviewed. The following table shows the
research instruments, respondents, number of sample and sampling
procedure at a glance.

Table 1: Sample and process of Sampling of the Study

Research Respondents Sample Number Sampling
Instruments

Classroom English Language | 20 (2 classes of each Purposive
Observation Class English teacher)

Schedule

Focus Group Secondary level 80, (8 students in each | Purposive
Discussion students group) 10 FGDs

guideline
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Semi- English Language 10 (1 from each Purposive
structured Teachers school)

Interview

Schedule

Data have been analyzed by following some steps. The audio
recorded interviews were transcribed and from the transcription and
electronic file of observation note different themes and sub-themes
were categorized. Finally, data have been analyzed and presented
under the themes. So, the process followed for analysis was
organizing data, developing themes and then interpretation of data
which was basically suggested by Marshal and Rossman (1999).

5. Data Analysis and Presentation

Data have been analyzed under the research questions and based on
the themes emerged from the data. This part of the study explored
how teaching-learning activities of English class motivated the
students for learning English and why learning English seemed
important according to them.

5.1 Nature of English Teaching-learning Activities and Students'
Opinion on it

The English teaching-learning includes different activities which had
been explored from class observation, focus group discussion with
students and interview with English teachers. Short description of
those activities and their impact on students’ willingness for learning
English are given below.

Reading Activities

The reading activity is mainly text book based. Teachers assign
students some readings activities from textbook and students have to
solve some problems like identifying true and false statements, filling
the blanks etc. Sometimes teachers involve students in reading
paragraph, letters and application.

Writing Activities

For practicing writing activities teachers mainly try to assess students'
learning and give home work from previous class. Before starting the
writing task teacher allow some time for the students to read the task
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they are assigned to complete at home. After revising some time they
start writing.

Listening Activities

Teachers use some audio materials in classrooms from which the
students listen audio scripts related to the text and then teachers ask
them some questions based on the audio lesson. According to the
teachers the audio lesson help the students to improve their
pronunciation.

Speaking English

Speaking practice includes the practices of choral dialogue, oral
presentation, pronunciation practice, vocabulary practice and
describing picture from textbook. According to teachers' opinion they
try to create such an environment where students become encouraged
to speak English with them as well as with their classmates. Students
also think that for learning English speaking the language is essential.

Questioning Practice

Question-answer session has been identified as a common activity
practiced in English classes. Most of the students opine that it is one
of the most helpful activities to them for learning English.

Filling Information Gaps

Filling information gaps is explained by teachers as a helpful activity
for learning English. The teaching modules provided to the EiA
secondary teachers consists of the topic named “Information gaps”
which is mainly a reading task where students are required to fill some
gaps after reading a text.

Presentation of Lesson through Spider Diagram

In this process teacher writes the name of the paragraph on board and
encourages the students to share related components around the topic.
After that the teacher asks the students to write the ideas sequentially.
In this way teacher teaches paragraph with students' participation
where they do not need to memorize the lesson.
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Grammar and Translation Practice
A group of students told,

“We think grammar practice is the most important practice in our
classroom activities which helps us to learn English because if we
know the grammar rules we can make sentences and also can
rearrange the words according to the structure.

So, grammar practice is considered one of the most helpful activities
in classroom for learning English to the teachers and students though
it is not encouraged in modern CLT approach. Like grammar practice
translation practice is also not recommended by CLT approach, as
English is not a content based subject but skill based (NCTB, 1995).

Group and Pair Work

Most of the teachers and students consider group work and pair work
one of the most important activities in learning English and these
activities help them to conduct their lesson more interactively. From
the data it was seen that, in group students did some reading tasks like
soiving model questions, writing activities and discussing with other
members of the group. Sometimes after reading a passage the
teachers divide the students into some groups and assign them some
writing activity based on the reading task which students solve in
group. Teacher gives feedback on their group writing as well.

Role Playing

Students like role playing. From class observation it was seen that
teachers call two students in front of the class with their English
books. Then the students practiced dialogues from the textbook in
pair.

Playing Games

In English language class students play various types of games like
number game, word game and hang man game etc. Students like to
play word game most in class. Word game is such a game through
which students elicit different words and they get points based on the
accuracy and frequency of forming words. Word game is one of the
innovative practices of EiA teachers which is very popular among the
students.
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Narrating Pictures from Textbook

According to a teacher, narrating pictures from textbook in English is
one of the most helpful activities for students to learn English. From
classroom observations it was seen that teachers engage students in
narrating pictures of textbook. Students try to speak in English while
narrating the picture and teachers help them when necessary.

Other Activities

Besides the above mentioned activities students reported about some
other activities which are helpful for learning English according to
their opinion. Among the activities students put emphasis on listening
audio, competition in English classes, songs and poems etc. From
class observation it was found that teachers hardly use audio in
classroom though they were provided. Students get some chances of
listening practice it they are given audio lesson.

The above discussion explored the nature of English language
classroom activities and also the most helpful and favorite activities
of the students which frequently help them to leamn English. From the
class observation and responses from students and teachers it was
found that English classrooms have some basic distinct differences
with other subjects’ classes. As for example students generally do not
experience group work, pair work, lesson through spider diagram,
playing games etc in other subject classes. Most of the activities
practised in classroom are supported by CLT approach which
students like very much. Because of these innovative and interactive
activities students like English classes more than any other classes
and at the same time they become motivated for learning English
through the activities.

5.2 Functional Reasons for which Students Want to Learn
English

Along with the nature of classroom practice there were some
instrumental motivations of the students which led them to learn
English language. The following part of the discussion focuses on
those reasons for which students wanted to learn English. Students
mentioned about different importance of learning English from their
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perspectives for which they wanted to learn English. These are
described below.

Communication Purpose

Most of the students mentioned that English is necessary for them to
communicate if they go abroad for study or treatment purpose. They
also mentioned that English will be necessary if they want to talk with
any English visitors to their school or if they want to communicate
with any high position holder. The importance of learning English for
communication purpose was felt by both the students and teachers.

5.3 Using Technology

The influence of technology has been spread all over the world and
the learners are also experiencing the use of different electronic
gadgets in their daily life even they are living in the rural area. One
student told,

“If we learn English we will be able to understand and operate the
mobile phone, computer etc easily”.

The operating instructions for mobile phone and computer are mostly
in English even the users’ manual are also written in English. So it is
really important to know English for using these electronic devices
and the students realized this truth.

5.4 Enhancing Social Status

Most of the students thought that people pay extra attention and
importance to those who are skilled in English. An expert of English
language is specially valued in friends circle, family and society. One
student said,

“If we learn English we will be able to speak English at home, with
classmate and friends and also with relatives. They will appreciate
me but if my younger brother or sister or any educated person asks
me something about English and I cannot answer him then it will be a
great shame for us. That's why we want to learn English.”

So it is clear that students perceived the importance of learning
English from different perspectives and somehow those were related
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to social status. They thought that their performance in English was
associated with their self esteem as well as their family and teachers’
prestige.

5.5 Higher Study Purpose

Most of the students want to be a doctor or an engineer in future.
According to their opinion English is necessary for such types of
higher education because they need to study many books written in
English. The teachers also mentioned that for getting admission in
any world class universities students have to prove their English
language skills. So importance of English for higher education was
logically established by both the students and teachers.

5.6 Getting Good Job

From the discussion with students it was felt that the students
categorized jobs mainly in two ways, as for example local job and
global job. They opined that for both categories of jobs English is
important. Some students told,

“If we know good English we will be able to get good job and if we
can speak in English then we can get an international job in abroad”

Data showed that teachers also agreed with the students’ opinion
regarding importance of English for getting good job. Having good
command over English is prerequisite for any good job.

5.7 Entertainment Purpose

Data revealed that students thought of English not only for
instrumental motivation like getting good jobs or for pursuing higher
education but also for entertainment purpose. They perceived English
as a facilitator of their recreation. Their voice gave the testimony,

“If I learn English then I will be able to understand the good
English films and English TV programmes better. [ will be
able to understand the commentator and enjoy the cricket and
football match more.”

So it is clear that learners are thinking of the functional use of English
which is associated with their recreation.
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5.8 For Becoming an English Teacher

Most of the students thought that skills of using English properly is
very important for their future life, but the people of their community
are not competent enough to use English properly in real life
situation. That’s why they wanted to be English teacher so that they
can help the villagers to learn and use English when necessary.

6. Discussion on Findings

There are so many factors associated with motivation for learning, for
example, teaching-learning environment, teaching methods, teaching-
learning activities, instructional materials used in teaching-learning
process and students’ aspiration (Steven, 2007; Dormyei, 2007). The
study basically focused on the English learning motivation of the
learners from two perspectives, for example motivation generated
from English class activities and motivation generated from their
need for practical uses of English in their real life situation. The study
findings showed that students wanted to learn English and all the
above mentioned factors stated by Steven (2007) and Dornyei (2007)
had great impact on students’ motivation for learning English.
Findings also showed that teachers tried to conduct different activities
associated with the basic language skills. For listening practice
teachers played audio and based on the audio lesson the teacher asked
questions to the students. In the context of Bangladesh listening
practice in language classroom is a very rare scene. In observation,
teachers were found not very comfortable in operating the audio
instrument. So, ensuring proper training for the teachers in handling
the equipments is an important factor. Listening practice engaged
students in class activities and helped to generate students' interest in
English lesson, but proper operation of audio instrument is essential
to ensure the best output from using it. Bohn, Catherine & Rapp
(2011) and Gewertz (2011) mentioned reading activity as critical and
important components of educational setting. In the sample schools
some reading activities were observed, for example, identifying true
and false statements, filling the blanks, reading paragraph, letter and
application etc. However these activities are very preliminary one.
For effective reading activities some other strategies could be taken.
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For example, Chang (2010) found that the students who did timed
reading activities performed better in reading and they had more
confidence. Macalister (2010) emphasized on running speed reading
course so that students can read fluently and faster. According to
Senechal (2011), a reading activity named dialogic reading that
involves students to participate in oral interaction during reading.
Through this activity teacher can help the students to gain expressive
vocabulary and speaking activity at the same time. As part of
speaking activities the sample schools involved students in
questioning practice, choral dialogue practice etc. It has been
evidenced through many researches (Rahman, Babu &
Ashrafuzzaman, 2011; Williams, 2010; Hannel, 2009; Erickson,
2007; Wilson, 1996; Wilen & Clegg; 1986) that questioning is a
common speaking activity in language classrooms. Kirkgoz (2011)
studied about video recorded speaking task in ESL classroom of
British Columbia where teachers gave video recorded speaking task
as homework. It may not bring the similar advantages in developing
countries like Bangladesh where technological facility is not as easily
available as in the developed countries. But teachers can use this
activity in the classroom which could bring positive result. In writing
activities, teachers basically tried to assess students’ knowledge based
on memorization, as a result students were not very interested to use
this knowledge further besides writing in the examination. According
to Tan and Miller (2007), students’ focus on examination purpose did
not encourage them to develop their writing skill beyond these
requirements but to adopt a range of pragmatic and expedient tactics.
However teachers can make the writing activities more effective
using students’ interest in pictures, comics and graphs as visual
images are powerful communication tools (Kabbeko 2008; Fryer and
Carpenter 2006). Though data showed teachers engaged the students
describing pictures from the textbook, they can use this technique for
developing students’ creative thinking and writing ability (Bowkett
2011). On the other hand, group and pair work is considered an
important activity in CLT approach and realizing this, the teachers
also tried to practise these in their classroom to help higher
interaction in language lesson (Lytovchenko 2009) even though in a
large size class (Christensen 1994). In pair work technique while
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students give effort jointly and collaboratively with each other are
likely to result in construction of morphological knowledge than that
of individual effort (Beleghizadeh 2010). Other than this, group work
helps to ensure playful learning environment in teaching, studying
and learning (Kangas 2010) where students take responsibility for
much and have greater involvement in learning (Shehadeh and
Coombe 2010). To get the advantages of pair and group work teacher
has to execute these activities tactically and skillfully. From the class
observation it was found that teachers were struggling in conducting
pair and group work, so imparting training is crucially needed to
make them skilled in this regard. Besides pair and group work,
teachers also played some games like number game, hangman game,
word game etc. which are very effective to develop students’
vocabulary and writing capability (Anonymus 2011). However
teachers were found engaging students in word games individually
whereas research identified that when students are engaged in word
games or vocabulary eliciting in pair or group, their performence
becomes high significantly (Beleghizadeh, 2010). So teachers can
consider about these starategies. So far we have discussed mainly
focusing on the class activities which aroused interest of the learners
for learning English. Now it will be discussed how some pragmatic or
functional reasons made the learners interested for learning English.

Over the years, various research studies on second language (L2) and
foreign language (FL) learning revealed that motivation is one of the
affective factors that significantly differentiate learners (Crookes &
Schmidt, 1991; Dorneyi, 2002, 2001, 1994; Matsumoto & Orban,
2001; Ehram, Leaver & Oxford, 2003; Carreira, 2005; Cheng &
Dorneyi, 2007, Yang, 2008; Yu & Watkins, 2008). The above
statement was found to be true when the researchers talked to the
students regarding the reasons for which they wanted to learn
English. The respondents replied from different corners of their
motivation for learning English. They talked about communication
purpose as a cause of learning English. This functional use of English
had been realized by the Ministry of Education in 1974. Later on in
Bangladesh Communicative Language Teaching (CLT) approach has
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been introduced for making the students capable of communicating
through English language (NCTB, 1995). Besides communication
purpose the respondents also mentioned higher study purpose, getting
good jobs as reasons for learning English. These reasons are very
practical in the global context. In higher study the world class
universities claimed for healthy score in IELTS or in any other
English language testing system. Besides, having good command
over English is a prerequisition for getting a good job with attractive
salary and facilities. Nieber (2010) also argued that getting good jobs
in prestigious organizations like UN or WTO requires sufficient skill
in English as it is being viewed as global language. The respondents
gave some interesting reasons as well for learning English. Some of
them mentioned about using technology where the operating
softwares are developed in English language. Not only for career
related affairs but aslo for entertainment purpose students wanted to
learn English for example they wished to understand cartoon or
English movies. So if teachers can relate English teaching with the
students' entertainment it could be an effective strategy for teaching
this international language. Students also believe that the people who
are skilled in English usually get well paid jobs so enjoys good status
in the society. In Bangladesh context people differentiate and value
the English teachers specially, that encouraged the students’ leaming
English to be English teacher. From the above discussion it is
apparent that students have different sources of motivation of learning
English but they realized the importance of it from their real life
context for example they associated learning English with their
career, aspiration, enjoyment and status.

7. Con_clusion

This. study explored how teaching learning activities impact students'
motivation to learn a foreign language English. Students are now
‘more interested to attend the English class than other courses as they
get more autonomy and opportunities to participate actively in the
teaching-learning activities. Students can effectively learn English if
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it is not taught as a content based subject but a skill based one where
students will have plenty of opportunities to learn English through
practice not by memorizing. Now they practically realize the
significance of learning English in their real life situations. It has been
proved that if learners are aware and motivated to learn something
they can learn it more quickly and effectively. So the teachers can
fruitfully utilize this scope of students' realization as well as
motivation towards importance of learning English to bring about the
best outcome in the field of English language learning at this level of
education in Bangladesh.
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